



IN STUDENT TEAMS - ACHIEVEMENT DIVISIONS (STAD)












Language plays an important part in life. People use language to communicate each other and it is a medium of thought. The communication means a process of sending and receiving messages which can be verbal or non verbal. There are four major language skills that should be mastered by the students. Those skills are listening, reading, speaking and writing. Listening and reading are receptive skills, while speaking and writing are productive skills. Those skills should be well mastered by the students, especially productive skills such as speaking and writing. By mastering these productive skills, the students can effectively express their ideas and thoughts, and communicate them to others. The distinction between these two productive skills is emphasized in the interaction.  If in speaking there is a direct interaction between speaker and listener, in writing there is no direct interaction. This study is intesively focused on writing skill as one of productive language skills.
Writing is a means of communicating ideas and information. It is a very special form of communication. When we do writing, we have more time to think than we do in speaking activities. Even, some people use dictionary or other sources to help them in composing the text. By writing we can convey many infomations to the reader. If people do not have any bravery to directly convey those information, it can be entirely written by organizing it in a cohesive and flowing manner. Harmer (2004: 31) stated that writing encouraged learners to focus on accurate-language use and it may well provoke language development as they resolve problems which the writing puts into their mind.
A good writing reflects an expanded knowledge of the writer. So that, a good writer has to improve his/her quality of writing and it can be improved by reading more. Writing is closely related to reading. Actually, what we write is the manifestation of what we read. When the writer reads many contexts variously, the writing produced by the writer will be various, as well. An advanced reading text will guide the writer to produce advanced writing. On the other hand, the writer can not produce an advanced writing when he/she just read an elementary (basic level) reading text. The more the writer reads, the better writing can be produced.
Writing skill is often assumed as the most difficult language skill than other language skills because it requires a higher level of productive skill control than others. It also requires careful planning and revision if the writer wants to produce a better writing. This statement refers to Harmer’s suggestions (2004: 3) about the process of writing.  He suggested that, at least, the writer has to consider four steps in writing. Those steps are planning, drafting, editing and final draft or final version. In this case, the teacher has to be able to motivate the students not to worry about this. The most important factor is that they have to try to practice writing.
Before conducting the research, the writer first had given a pre-test to students to measure their ability in writing. Based on the pre-test result of the students’ writing, almost all students seemed to have lack of vocabulary and did not master grammatical structure. Even, they were weak in creating coherence and the sentence structure. The teacher was confused in understanding the students’ intention in their writing. In pre-observation, the writer noticed that the teacher still used conventional method that could not attract the students to learn. Also, there were no significant interactions between teacher - students and students – students. The teacher explained the material without paying more attention to the students’ understanding. After explaining the material, the teacher then gave the tasks to students and it has to be completed by the time that has been determined.  In the teaching process, the students seemed frustrated because there were no chances for them to explore their ideas. It has been the great problem which the writer noticed in the teaching process.
Based on those problems, the writer is interested in proposing an alternative teaching method to be applied in improving the students’ skill in writing and also to enhance the students’ interaction in teaching and learning process. The method is Student Teams – Achievement Divisions (STAD) which is one of the cooperative learning methods. Why cooperative learning? Harmer (2001: 260) stated that writing in groups can be greatly motivating for students. The students can work cooperatively to compose a good writing. Also, Kessler (1992: 5) said that cooperative learning offers more opportunity for language development and for integrating language with content through increased active communication (active use of language both comprehending and producing), increased complexity of communication, and use of language for academic and social function. 
There are many types of Cooperative Learning. One of the simplest types is Student Teams - Achievement Divisions (STAD). It becomes a good model to be applied in classroom because it can encourage the learner to learn the subject. The main idea behind STAD is to motivate the learner to encourage and help each other master skilled presented by the teacher (Slavin, 1995: 6). 





The problems of the study are formulated as follows:
1.	What are the problems faced by the tenth grade students of SMAN I Gorontalo in the academic year 2010/2011 when they are asked to compose a written text?
2.	How can Student Teams – Achievement Divisions (STAD) be applied to improve the students’ writing skill?
3.	To what extend does the Student Teams – Achievement Divisions (STAD) method improve the students’ writing skill?


1.3	 The Objectives and the Significance of the Study






1.3.1	The Objectives of the Study

There are several objectives of this study. Those are:
1.	To describe the students’ problems they often face when they are asked to compose a written text. 
2.	To improve the students’ writing skill through interaction in Student Teams - Achievement Divisions (STAD) of the tenth grade students of SMAN 1 Gorontalo in 2010 / 2011 academic year. 
3.	To find out of how the interaction in Student Teams - Achievement Divisions can significantly improve the students’ writing skill and to fix the problems that the students face when they are writing.


1.3.2 The Significance of the Study

By conducting this research, the writer expects that this research can give some benefits for all who are actively involved in language teaching. 
1.	This research is expected to give contribution for the students, as foreign language learner, to be able to encourage them in writing. Through this method, the students are expected to be more active in classroom activites.
2.	The second benefit is for the teacher as a foreign language teacher. Through this study, the teacher is expected to find the right way in solving the problems related to teaching writing. The most important thing is that the teacher aware the students’ need of communicating not only orally, but in written form, as well. Through this study, the teacher can enhance the students’ skill to express their ideas effectively. 
3.	This study is also expected to give positive contribution for the writer. Through this study, the writer can get more knowledge about the teaching process in classroom, especially in teaching writing. 
4.	This study is expected to give positive contribution for the reader and for other researcher who wants to conduct a research related to writing skill. This study is expected can be used as a reference which can help the researcher to do the research in the future.


1.4	The Scope of Study

This study is intensively focused on improving the students’ writing skill through interaction in Student Teams - Achievement Divisions (STAD). In this study, the reseacher focused on improving the students’ skill in writing recount text.
1.5	The Organization of Study

This research is written in five chapters. Chapter I is introduction. In this chapter, the writer discussed the background of the study, problems of the study, the objectives and the significance of study, the scope of study and the research organization.
In Chapter II, the writer presents the review of related literature. It involves the theoretical description of the language teaching and learning, the theory of classroom interaction, the concept of cooperative learning, writing skill (involves the definition and the process of writing), the nature of recount, and the theory of STAD (involves the definition and the procedures of applying STAD).
The chapter III presents the methods of research. In this chapter, the writer presents the research design, research setting, subject of research, research procedure, techniques of collecting the data, and the technique of analyzing the data.
In chapter IV, the writer discusses the research findings and discussions. In research finding, the writer presents the result of the research in three sections. Those are pre-research, action and the evaluation. In the pre-research section, the writer presents the pre-observation and the pre-test result. In the action section, there are clear descriptions of the implementation of STAD in cycle 1 and the implementation of STAD in cycle 2. In the evaluation section, there is a description about the evaluation of the implementation of STAD in each cycle. In the discussion, the writer presents the description of the students’ problems they often face when they are writing and the comparative result of students’ writing result and the students’ activities in every cycle.



















REVIEW OF RELATED LITERATURE


2.1 The Concept of Language Teaching and Learning

People use language to communicate their ideas and thoughts to others. For people in different language areas, they use English as the medium of communication. Since English is assumed as the international language, it has been the most important subject that has to be taught in school. The main objective of teaching English in school is that the students are expected to master the English well and communicate the language with all people in the world. 
The teaching and learning are taking place in classroom. There are participants in classroom, the teacher and the students. The classroom is an environment of learning which influence the teaching and learning process. Van Lier (in Hall, 2011: 4) defined classroom as not a world unto itself. The participants arrive at the event with certain ideas as to what is a ‘proper’ lesson, and in their actions and interaction they will strive to implement these ideas. In addition the society at large and the institution the classroom is part of have certain expectations and demands which exert influence on the way the classroom turn out.

Teaching and learning English is, at its richest, an energising, purposeful and imaginatively vital experience for all involved, developing youngsters’ competence, confidence and creativity as well as building positive attitudes to learning (Cremin, 2009: 1). It means that the teaching and learning process can enhance the students’ competence if the teacher can create such an interesting langugae learning process in classroom which can build the students’ interest in learning English.
Generally, teaching and learning is a process. The teacher teaches the students and the students learn from the teacher. Specifically, Kimble & Garmezy (in Brown, 2000: 7) say that learning is a relatively permanent change in a behavioral tendency and is the result of reinforcement practice. They also specify the definition of teaching as showing or helping someone to learn, how to do something, giving instruction, guiding in the study of something, providing with knowledge, causing to know or understand.
The key of succesful teaching depends on how the teacher sets the learning environments and manages the classroom. Tudor (in Hall, 2011: 5) said that:
Teachers are active participants in the creation of classroom realities, and they act in the light of their own beliefs, attitudes, and perceptions of the relevant teaching situation…we need to be aware of ‘the unique contribtuion which each individual brings to the learning situation’.

As the main actor in classroom, the teacher has to be able to create such an interesting learning environments which can attract the students to learn and help them to be attractive and attentive. The teacher also has to chalenge and involve all students, so they can actively participate and interact with the teacher and their friends.
Rosenshine and Furst (in Hall, 2011: 21) exposed the nine key factors contributing to effective teaching, namely:
1)	Clarity of presentation
2)	Teacher enthusiasm
3)	Variety of activities during lessons
4)	Achievement-oriented behaviour in classrooms
5)	Opportunity to learn criterion material
6)	Acknowledgment and stimulation of student ideas
7)	Criticism
8)	Use of structuring comments at the beginning level and during lessons
9)	Guiding students’ answer
These factors have to be considered especially by the teacher who is the main actor in the teaching process. 


2.2 The Theory of Classroom Interaction

An effective process of teaching and learning involves interaction. The interaction in language classroom is very crucial because it motivates the students to convey their minds about what they have learned. It is supported by Long et al., (in Kessler, 1992: 2) who stated that interaction can help to develop understanding of the target language and provide opportunities to practice using the language that is being learned.  The interaction in classroom is not only between the teacher and the students, but it involves interaction between one student and other students. The students have to be well encouraged to interact with their friends so they can share their ideas and thoughts to others and of course it can improve their social interaction. 
Related to the students’ colaborative activities, Lantolf and Wertsch (in Mackey and Polio, 2009: 58) reveal that the interaction between learners working together in collaborative tasks can provide insight into their social and cognitive processes because the internalization of all cognitive processes (higher mental processes) is socially mediated, and development of these processes involves transformation of the interpsychological (social) to the intrapsychological (individual) plane.





Related to the classroom communication, Kumaravadivelu (2008: 66) revealed the three types of interaction. The types are:
1)	Interaction as a textual activity
It refers to the linguistics realizations that create coherent written or spoken texts that fit a particular interaction event, enabling the language learners and their interlocutors to understand the message as intended. Specifically, it focuses on syntactic and semantic conversational signals and its outcome is measured primarily in terms of linguistic knowledge / ability
2)	Interaction as an interpersonal activity.
It refers to the participants’ potential to establish and maintain social relationships and have interpersonal encounters, and its outcome is measured in terms of personal rapport created in the classroom. This kind of interaction has the potential to create a conducive atmosphere in which the other two interational activities, textual and ideational, can flourish.
3)	Interaction as an ideational activity.




2.3 Theoretical Description of Cooperative Learning

Cooperative Learning is a teaching approach which include ‘work together’ activities of the learners in classroom. This statement is supported by Richards and Rodgers (2001:192) who stated that cooperative learning is an approach to teaching that makes maximum use of cooperative activities involving pairs and small groups of learners in the classroom. In this teaching approach, the learners are required to work together with friends to solve the complex problems they face in learning process. By doing this, the learners are expected to be able to expand their social interaction and their critical thinking. The nature of cooperative learning is related to the theory of constructivism, which emphasize to the nature of learning as a social process or learning cooperatively. 
Why is it called constructivism? Because it refers to ‘construct’ the knowledge. Slavin (in Brown, 2008: 13) stated that the learners have to be able to find and change some complex information individually if they want to know more those information. It is aimed to direct the learners to be more active in their learning activities. In teaching and learning process, constructivism emphasizes the learners in constructing meaning through an available linguistic input. It also emphasizes the importance of social interaction in creating a new linguistic system. 
Cooperative Learning, as the part of Constructivism, is very important to be applied in language classroom. It can help the learners to be able to develop their cognitif competence and their social interaction with others, as well. It is strongly supported by Slavin (1995: 2), who stated that “the main reason of Cooperative Learning is entering the mainstream of educational practice is to increase learners’ achievement, as well as such other outcomes as improved intergroup relations, acceptance of academically handicapped classmates, and increase self esteem. Another reason is the growing realization that learners need to learn to think, to sove problem, and to integrate and apply knowledge and skills, and that cooperative learning is an excellent means to that end”.
Slavin’s explanation above has clearly shown us that Cooperative Learning is useful in developing the learners’ critical thinking. In cooperative learning, the learners will be more active in learning process. Also, it can effectively give positive effects toward the quality of interaction and communication. 
Cooperative learning is also viewed as an important model in teaching and learning process because not all the people can work together well in a social ground. This skill has to be learned. This is what we called as social-skill. Social skill is one of the life-skill. UNESCO also maintains the slogan “learning to live together”. By learning to work together, the learners can grow their positive social attitude, such as respect each other, tolerance, emotion controlling, sympathy, and empathy. 

With reference to those experts’ statements, the cooperative learning can be said as an effective approach in developing the students’ achievement. It also enables the learner to understand difficult concepts, thinking critically and develop their sosial interaction.  The learner who learns cooperatively will have high motivation because he/she is encouraged by friends in their learning activities. 
According to Gillies et.al (2008: 26), there are three types of cooperative learning. Those are formal cooperative learning, informal cooperative learning and cooperative base groups.
1)	Formal cooperative learning consists of students working tohether, for one class period to several weeks, to achieve shared learning goals and complete jointly specific tasks and assignments (Johnson et al. 1998a, b, 2002). In formal cooperative learning groups, the teachers’ role includes
 (1) Making preinstructional decisions, 
(2)  Explaining the instructional task and cooperative structure, 
(3) Monitoring students’ learning and intervening to provide assistance in completing the task succesfully or using the targeted interpersonal and group skills effectively,
(4) assesing students’ learning and helping students to process how well their groups functioned.
2)	Informal cooperative learning consists of having students work together to achieve a joint learning goal in temporary, ad-hoc groups that last from a few minutes to one class period. During a lecture, demonstration, or film, informal cooperative learning can be used to focus students’ attention on the material to be learned, set a mood conducive to learning, help set expectation as to what will be covered in a class session, ensure that students cognitively process and rehearse the material being taught, summarize what was learned and pre-cue the next session, and provide closure to an instructional session. The teacher’s role for using informal cooperative learning to keep students more actively engaged intellectually entails having focused discussions before and afetr the lesson (i.e., bookends) and interspersing pair discussions throughout the lesson.
3)	Cooperative base groups are long term, heterogeneous cooperative learning groups with stable membership (Johnson et al. 1998b, 2002). Members’ primary responsibilities are to: 
(1) Ensure all members are making good academic progress (i.e., positive goal interdependence); 
(2) Hold each other accountable for striving to learn (i.e., individual accountability); and 
(3) Provide each other with support, encouragement, and assistance in completing assignments (i.e., promotive interaction). The teacher’s role in using cooperative base groups is to: (a) form heterogeneous groups of four; (b) schedule a time when they will regularly meet (such as the beginning and end of each week); (c) create specific agendas with concrete tasks that provide a routine for base groups to follow when they meet; (d) ensure the five basic elements of effective cooperative groups are implemented; and (e) have students periodically process the effectiveness of their base groups.
McGroarty (in Kessler, 1992: 2) identifies six primary benefits of cooperative learning for students acquiring English. The benefits are:
1.	Increased frequency and variety of second language practice through different types of interaction.
2.	Possibility for development or use of the first language in ways that support cognitive development and increase second language skill.
3.	Opportunities to integrate language with content-based instruction
4.	Opportunities to include a greater variety of curricular materials to stimulate language as well as concept learning
5.	Freedom for teachers to master new profesional skills, particularly those emphasizing communication
6.	Opportunities for students to act as resources for each other, thus assuming a more active role in their learning.


2.4  Writing Skill

There are many theories related to writing skill which are really important in supporting the research. In this part, the writer presents couples of theories of the definition of writing skill and the process of writing and the concept of teaching writing. 
      2.4.1 The Definition of Writing Skill

According to Murcia & Olshtain (2000:142), “writing is the production of the written word that result in a text, but the text must be read and comprehended in order for communication to take place.” It means, communication can take place even though through a text. The writer communicates his/her ideas in the form of written text from which a known or unknown reader will eventually extract the ideas and their meaning. Through writing, we can convey ideas to the others through the organizing words and sentences so that the readers understand what we intend to say. 
Houpt (1984: 78) suggests ways to use classroom conversations as effective “pre-writing”  activities. She advocates a three-step process to writing: 1) in-class conversations, 2) a written draft, and 3) learner editing of her/his own draft. Houpt outlines nine sample assignments, discussing various topics for in-class conversation and how these lead to successful writing assignments. 
In order for learners to communicate well they need to have to expand their cognitive academic language proficiency level (CALP). CALP contains the genres of power that leads to success. It is important for learners to learn how to think critically and creatively. It is the teacher's responsibility to initiate this thought process. Writing improves a person's ability to think concisely and clearly. Learners learn to organize their ideas in a cohesive and flowing manner. Writing is an essential part of the developing child. 
In A History of Writing, Fischer (2000: 15) argues that no one definition of writing can cover all the writing systems that exist and have ever existed. Instead he states that a 'complete writing' system should fulfill all the following criteria: 
1.	It must have as its purpose communication; 
2.	It must consist of artificial graphic marks on a durable or electronic surface; 
3.	  It must use marks that relate conventionally to articulate speech (the systematic arrangement of significant vocal sounds) or electronic programming in such a way that communication is achieved. 
Writing systems are both functional, providing a visual way to represent language, and also symbolic, in that they represent cultures and peoples. In The writing systems of the world, Coulmas describes them as the most visible items of a language, scripts and orthographies are 'emotionally loaded', indicating as they do group loyalties and identities. Rather than being mere instruments of a practical nature, they are symbolic systems of great social significance which may, moreover, have profound effect on the social structure of a speech community.





Harmer (2004: 12) revealed that the process writing is a way of looking at what people do when they compose written text. In composing a written text, the writer has to consider the steps in order to produce a good text. Harmer suggested the four main steps in writing. Those steps are:
1.	Planning
Experienced writers plan what they are going to write. When planning, writers have to think about three main issues. Purpose is the first thing that the writer has to consider. It influences not only the type of the text they produce, but also the language they use and the information they choose. Next is audience which influences the shape of writing and the choise of language. And the last thing the writer has to consider is the content structure. It includes how best to sequence the facts, ideas, or argument.
2.	Drafting 
The first version of a piece of writing is draft. When writing process proceeds into editing, a number of drafts may be produced on the way to the final version.
3.	Editing (Reflecting and Revising)
The drafts that have been composed will be edited to produce a good writing. Perhaps the order of information is not clear, ambiguous or confusing. Reflecting and revising are often helped by other readers (or editors) who comment and make suggestions. 
4.	Final Version




2.4.3	The Concept of Teaching Writing

Writing is assumed as the communicative activity between the writer and the reader through a text. This skill should be encouraged well in order to create such an effective communication. This statement is supported by Patel and Jain (2008: 125) that writing is a skill which must be taught and practised. Writing is essential features of learning a language because it provides a very good means of foxing the vocabulary, spelling, and sentence pattern. It becomes an important aspect of students’ expression at higher stage. 
Another expert, Celce-Murcia (2001: 207), exposed that it is via writing that a person can communicate a variety of messages to a close or distant, known or unknown readers. In teaching writing, the teacher can use various writing tasks at all levels and specifically at the beginning level. The teacher has to be able to provide the oportunities to students to focus on language accuracy and the content organization. It wil surely help the students to create / compose a good written text.
Celce-Muria (2001: 208) suggests that the first steps in teaching reading and writing skill in a foreign or second language classroom center around the mechanics of both skills. She then stated that by mechanics we usually refer to letter recognition, letter discrimination, word recognition, and basic rules of spelling, punctuation and capitalization, as well as recognition of whole sentences and paragraphs. Related to the mechanics of writing, Patel and Jain (2008: 126) exposed the mechanics of writing in details as follow:
1)	Making strokes with proper hand movements. This means to know from where to start a letter and where to end it.
2)	Write letter of appropriate size and proper shape.
3)	Write letter in words with proper space.
4)	Write words in sentence with proper space.
5)	Write sentence in paragraph with proper space.
6)	Write correct spelling in words
7)	Write capital letters correctly.
8)	Write legibly and neatly.
In teaching writing, there are many things that the teacher has to consider. One of those is the learning environments which can significantly influence the students’ interest in composing a text. Bereiter and Scardamalia (in Rijlaarsdam et.al. 2005: 286) suggest a number of recommendations for teachers and students related to the process of teaching writing. Those are:
1)	Pupils (and teachers) need to be made aware of the full extent of the composing process.
2)	The thinking that goes on in composition needs to be modelled by the teacher.
3)	Pupils will benefit from reviewing their own writing strategies and knowledge.
4)	Pupils need a supportive and congenial writing environment, but will also benefit from experiencing the struggles that are an integral part of developing writing skill.
5)	Pupils may also benefit from using various ‘facilitating’ techniques to help them through the initial stages of acquiring more complex process (e.g., listing words, points that may be made, the wording final sentence etc.), in advance of tackling the full text. 
Hyland also exposed several things of practical implications related to teaching writing. Those are:
1)	Teacher should help students to become more aware of the variations so they can see that there are different cultural criteria for effective writing, and to recognize that both their own and the target practices are equally valid ways of accomplishing goals in different contexts.
2)	Teachers should explore ways of encouraging students to think about the needs, experiences, and expectations of the readers.
3)	Teachers should understand the patterns of the genres students will need to write in the target contexts and provide them with appropriate schemata for these.
4)	Students need to interogate the tasks assigned to them to understand teacher’s expectations.
By considering these things, the teachers and the students can surely create such an effective communicative learning environment which is useful for improving the quality of the teaching writing.
The main objective in teaching writing is not to encourage the students to be a better writer, but it is aimed to help the students to write effectively any different kinds of genre texts with different register. So that, the teacher has to be able to give much opportunities to students to practice writing and teach the students to have a well-planned activity before doing writing. The teacher has to explain clearly to students that a well-planned of writing will help them in producing a good written text.
Teachers cannot teach students through process unless the teachers know what the process paradigm embraces. Writing as a process means giving students time to pre-write, write, post-write, proofread and edit their papers. It means teaching writing, not just assigning it. It means teaching the various forms of writing so students think through their meaning, their purpose, and the needs of their audience to determine the most appropriate genre. (Carrol and Wilson, 1993: 12).


2.5 The Concept of Recount

Recount text is one of genre texts. Anne Freadman (in Knapp and Watkins (2005: 21) provides the concepts of genre text as:

First, genre is an organising concept for our cultural practises; second, any field of genres constitutes a network of contrasts according to a variety of parameters; third, genre is place occasion, function, behaviour and interactional structures; it is very rarely useful to think of it as a kind of ‘text’; fourth, cultural competence involves knowing the appropriateness principle for any genre, knowing how the kind of margin you have with it, being able to vary it, knowing how to shift from one to another and how many factors would be involved in any such shift.

Kress (in Knapp and Watkins, 2005: 24) outlined the common agenda for genre theory in the context of education as follow:
1)	The forms of text (genres) are the result of process of social production.
2)	That, given the relative stability of social structures, forms of text produced in and by specific social institutions that is the resultant genres will attain a certain degree of stability and persistence over time.
3)	That consequently, texts in their generic form are not produced ab initio each time by all individual (or individuals) expressing an inner meaning, but are, rather the effects of the action of individual social agents acting both within the bounds of their social history and the constraints of particular contexts, and with a knowledge of exixting generic types.
4)	That, given the social provenance of genres, different genres ‘have’ convey and give access to different degrees and kinds of social power.
5)	That genres have specifiable linguistic characteristics which are neither fully determined or largely under the control of individual speakers or writers.
6)	That knowledge of the characteristics of texts and of their social place and power can and should form a part of any curriculum, whether in one subject area, or ‘across the curriculum’.
Knapp and Watkins (2005: 223) states that recounts are sequential texts that do little more than sequence a series of events. The purpose of a recount is to retell events and it is written in the past tense and it focused on the specific participants. The Literacy and Education Research Network (1990: 24) also reveals that the function of recount is to retell events for the purpose of informing or entertaining. The events are usually arranged in a temporal sequence
In the handbook of English for Senior High School Students X “Interlanguage”, Priyana et.al (2008: 18) stated that recount text is a text that tells us about a part of experience. It has an orientation, a series of events in chronological order, personal remarks on the events and a reorientation that “rounds off” the sequence of events. In the orientation part, it provides the setting and introduces the participants. In the events parts, it involves the things that happened. In the reorientation part, it involves the closure of events but it optional.


2.6 The Concept of Student Teams - Achievement Divisions (STAD)

In this part, the writer presents the concept of Student – Teams Achievement Divisions (STAD) and the procedures of Student – Teams Achievement Divisions (STAD).


2.6.1 Theory of STAD

Student Teams - Achievement Division is one of the cooperative learning methods. It is developed by Slavin and this is one of the cooperative learning models which emphasize the interaction and activities among the learners to support and help each other to learn and understand the material to reach the maximum achievement. STAD The most important thing in STAD is that the teacher has to divide the learners into groups which include clever learners and the lower one so that the clever learners can help their friends who have low ability to understand the material. 
Slavin, 1994a states that in Student Teams - Achievement Divisions (STAD), students are assigned to four-member learning teams that are mixed in performance level, gender, and ethnicity. The teacher presents a lesson, and then students work within their teams to make sure that all team members have mastered the lesson. Finally, all learners take individual quizzes on the material, at which time they may not help one another.
Students’ quiz scores are compared to their own past averages, and points are awarded on the basis of the degree to which learners meet or exceed their own earlier performance. These points are then summed to form team scores, and teams that meet certain criteria may earn certificates or other rewards.


2.6.2 The Procedures of STAD

Knapp and Watkins said that writing stories provide students with opportunity to play with language and experiment with its potential. It means that Slavin (1995: 71) explained that there are five major components of STAD. Those components are:
1.	Class Presentation
Class presentations in STAD differ from usual teaching only in that they must be clearly focused on the STAD unit. In this way, the learners realize they must pay careful attention during the class presentation, because doing so will help them do well on the quizzes, and their scores determine their team scores.
2.	Teams
Teams are composed of four or five students who represent a cross-section of class in terms of academic performance, sex, and race or ethnicity. The major function of the team is to make sure that all team members are learning, and to prepare its member to do well on the quizess. After the teacher presents the material, the team meets to study worksheets or other material. Most often, the study involves leraners discussing problems together, comparing answers, and correcting any misconceptions if teammates make mistakes.
3.	Quizzes
After approximately one to two periods of teacher presentation and one to two periods of team practice, the learners take individual quizzes. Students are not permitted to help one another during the quizzes. Thus, every learner is individually responsible for knowing the material.
4.	Individual Improvement Scores
The idea behind the individual improvement scores is to give each learner a performance goal that can be attained if he or she works harder and performs better than in the past. Any learner can contribute maximum points to his or her team in this scoring system, but no student can do so without doing his or her best work. Each student is given a ‘base’ score, derived from the learner’s average past performance on similar quizzes. Learners then earn points for their teams based on the degree to which their quiz scores exceed their base scores
5.	Team Recognition




















Action research was the method used in this study. The action research was intended to solve the problem that arised in the process of teaching and learning. It was appropriate to help the learners to improve their understanding of practices in any context. This is what Kemmis and Taggart (in Cohen et al, 2007: 298) meant as a form of collective self-reflective enquiry undertaken by participants in social situations in order to improve the rationality and justice of the own social or educational practices, as well as their understanding of these practices and the situations in which these practices are carried out. Burns (2010: 2) stated that Action Research is a part of a broad movement that has been going on in education generally for sometime. It involves taking a self-reflective, critical, and systematic approach to exploring your own teaching context. 
In conducting the action research, the observation and interpretation have to be done simultaneously. The main actor is the teacher, but the teacher can be helped by the data records or the teacher’s partner as the observer. There are six criteria that should be applied in order to make the implementation of action appropriate with the action research norms, they are:
1.	Methodology of the research should not intervene the teacher’s commitment as an educator. 
2.	The data collection should not spend the teacher’s time largely.
3.	Methodology of research should be reliable, so that the teacher can apply the appropriate strategy based on the situation in the classroom.
4.	The problem that is handled by the teacher should appropriate with his/her capability and commitment.
5.	The teacher has to pay more attention to the norms related to his/her duty.
6.	The classroom action research should get support from the school society.




Identify a problem or issue and develop a plan of action in order to bring about improvements in a specific area of the research context. This is a forward looking phase where consider: a) what kind of investigation is possible within the realities and constraints of your teaching situation, and b) what potential improvements are possible.
2.	Action
The plan is a carefully considered one which involves some deliberate interventions into the teaching situation that is put into actionover an agreed period of time. The interventions are ‘critically informed’ as question the assumption about the curent situation and plan new and alternative ways of doing things.
3.	Observation
This phase involves observing systematically the effects of the action and documenting the context, actions and opinions of those involved. It is a data collection phase where we use ‘open-eyed’ and ‘open-minded’ tools to collect information about what is happening.
4.	Reflection









The research was conducted at SMA Negeri 1 Gorontalo. The school is located on Jl. Ki Hajar Dewantoro Gorontalo. SMA Negeri 1 Gorontalo has been the most popular school in town because of its achievements. The achievements were not only in academic side but also the achievement in art. SMA Negeri I Gorontalo is the oldest senior high school in town and it is located in the strategic place where the school near with the biggest department stores ‘Karsa Utama’ and the famous restaurants in town like Mawar Sharon and Borobudur. 




















The quantitative data were collected from the learners’ writing result which is taken from both pre-test, first test and second test.  Testing has been an integral and important part in the teaching and learning process. The test is given to students to find out their understanding about the material that is taught in class. Specifically, Best (1981: 200) revealed the objective of test that a test should yield a clear score value for each perfomance, the score being independent of the personal judgement of the scorer. 
In this research, the writer gave the test to measure and to find out the students’ skill in writing recount text. Besides analyzing the students’ written text which has been composed in group, the writer also analyzed the students’ written text which has been done individually. The students were required to compose a short recount text based on the topic given. The students’ writing scores is counted based on the analytic scoring scale suggested by Brown (2004: 244-245). 
In constructing the test, the teacher and the writer referred to some guidelines of preparation of effective writing assignments suggested by Reid and Kroll (in Hyland, 2003: 133), as follows:
a)	The context should be clearly stated so that the students understand the purpose of the assignments.
b)	The content should be accessible to students, feasible given their knowledge and abilities, and allow for multiple approaches.
c)	The language used should be unambiguous and comprehensible.
d)	The task should be sufficiently focused to allow for completion in the given time and length.
e)	The task should draw on and extend students’ knowledge of the genre and the topic.
f)	The task should require a specific and relevant genre and indicate a specific audience.
g)	There should be clear evaluation cretirea so that students know how their work will be assessed.
The quantitative data also were gained through observation of the students’ activities / interaction in groups. The observation is done to know the students’ activities in groups based on some aspect. Those observation aspects are encouraging, checking for understanding, sharing ideas and information and correcting. It can be seen in the table below which is developed by the writer from J. Clarke, R. Wideman and S. Eadie as follow:

Table 3.1
The Observation Sheet of Students’ Activities

No	The Observation Aspects
	Encouraging	Checking for Understanding	Sharing Ideas and Information	Correcting 
				
 Developed from J Clarke, R. Wideman, and S. Eadie (in Kessler: 1992: 172)

Morrison (in Cohen, 2007: 396) stated that observation enable the researcher to gather data on
1)	The physical setting (e.g. the physical environment and its organization)
2)	The human setting (e.g. the organization of people, the characteristics and make up of the groups or individuals being observed, for instance gender and class)
3)	The interactional setting (e.g. the interactions that taking place, formal, informal, planned, unplanned, verbal, non-verbal etc)
4)	The programme setting (e.g. the resources and their organization, pedagogic styles, curricula and their organization).
In this research, the writer and the teacher together observed the students’ interaction when they were working in their groups. The writer used check list form in observing the students’ activities. The checklist form is the simplest form that helps the writer in gathering information about the students’ activities / interaction in the learning process. It is supported by Best (1981: 162) who stated that the check list, the simplest of the devices, consists of a prepared list of items. He, then, continued that the presence or absence of the item may be indicated by checking yes or no, or the type or number of items may be indicated by inserting the appropriate word or number. 





There were many instruments the writer used in gathering the qualitative data. The qualitative data presents the non-numerical data. The qualitative data refers to the information of the effectiveness of Student Teams - Achievement Divisions (STAD) in teaching writing. The writer collected qualitative data by using observation. The writer observes the situation happened in class during the teaching process. Another way that is used by the writer to collect the data is interview process. Before the writer comes into the class, the writer has listed the question that will be asked to the teacher. This is an effective way in getting information about the learners’ writing skill. 








Wilson and McLean (in Cohen, 2007: 317) defined the questionnaire as a widely used and useful instrument for collecting survey information, providing structured, often numerical data, being able to be administered without the presence of the researcher and often being comparatively straightforward to analyze.
In composing a questionnaire, the writer referred to the planning steps suggested by Harmer (2007: 318). He exposed eight stages of planning questionnaire. The stages are:
1)	Decide the purpose / objectives of the questionnaire
2)	Decide the population and the sample (as questions about their characteristics will need to be included on the questionnaire under ‘personal details’)
3)	Generate the topic / constructs / concepts / issues to be addressed and data required in order to meet the objectives of the research
4)	Decide the kinds of measures / scales / questions / responses required
5)	Write the questionnaire items
6)	Check that each issue from (item number 3) has been addressed, using several items for each issue.
7)	Pilot the questionnaire and refine items as a consequence.
8)	Administer the final questionnaire.





According to Best (1981: 164), the interview is an oral questionnaire. In interview, the interviewee gives the needed information verbally in a face-to-face relationship. He, then, suggested having a planning before doing an interview because it is a critical step in the procedure. The interviewer must have a clear conception about the information she / he needs.










The data analysis is the important part in doing a research. Burns (1999: 153) revealed that the data analysis involves moving away from the ‘action’ components of the cycle, where the main focus is on planning and acting, to the ‘research’ aspects, where the focus changes to more systematic observing and reflecting. The data that have been collected were analyzed to see whether or not the method that is used in this research can significantly improve the students’ ability in writing recount text. 
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The Grading Scale of Students’ Activities
The Criterion of Students’ Activities
A	80 – 100	Excelent Level 
B	60 – 79 % 	High Level
C	40 – 59 %	Satisfactory Level
D	39 % or below	Low level














The research findings and the discussion of every cycle were presented in this chapter. The findings have been described, analyzed and reflected by the writer to know the points that have to be completed in learning process. This research was about improving the students’ ability in writing narrative text through STAD. The writer did the research in two cycles; each cycle consists of three meetings. The action research was conducted in three months, from January to March 2011 in class XG SMAN I Gorontalo. 











There were many things that have been identified by the writer. Those were: 
1.	The students seemed to have lack of attention to the teacher. It might be caused of the teacher used a conventional method of teaching. 
2.	The students often left the class and seemed that they were not interested in learning.
3.	The students did not show their significant interactions in learning process and they often made noisy in class.
4.	When the teacher asked the students to answer the questions, the student were not confidence to answer and preferred to keep silent.





The pre-test was given to students before the implementation STAD method. The purpose of giving pre-test is to find out the students’ writing ability before the teacher applying the STAD method, the writer did a pre-test and the result can be seen as follow:

                   Table 4.1







Based on the pre-test result above, it could be clearly seen that only 4 student or 12.90 % who passed the passing grade 75. The students who failed to pass the passing grade are 27 students or 87.10 %.
By analyzing the pre-observation and pre-test result, the writer then discussed with the teacher about the optimalization of  the teaching process. The writer and the teacher together prepared the things that would be used in treatment process. The treatment was done based on the schedules that have been determined.     
From five elements of writing, the writer found that the students were lack of vocabulary and they were weak in mastering grammar. These things have been the most important things to be considered by the writer and the teacher, as the partner, to be improved without ignoring another factor that involved in the construction of a good writing.   


4.1.2 The Implementation of Action in Cycle I






This was the first step that the writer and the teacher did before conducting the STAD method. We prepared many things related to the planning of the action, those were:
1)	Lesson plan
2)	Learning material 
3)	The observation sheet of the learning process includes the observation of the teacher’s way in teaching and the observation of the students’ activities in the learning process.
4)	The test for measuring the students’ ability in writing recount text
5)	The students’ answer sheets 






In this cycle 1, the teacher taught the students how to write well, especially write a recount text. At the first meeting, the teacher taught the material about recount text. In this case, the teacher showed some examples of recount text. At second meeting, the teacher taught the simple past tense, the use of conjunction and implemented the STAD method. After explaining the material, the teacher then asked the students to compose a recount text in groups. Each group was required to work together to compose a good recount text. The teacher devided the students based on their level of competency. The members of a group consist of clever students and the lower ones. The clever students are expected to help the lower one to understand the material they are studying and the work that they are doing in groups. 
At the end of the method application in cycle 1, the teacher and the writer, as the observer, gave a test for students to measure the students’ ability in writing recount text (experience). The students were given a topic and they were required to compose a text individually. The students’ result in writing can be seen in the table below:

Tabel 4.2











In this step, the writer, as the observer, observed the learning process when the STAD method was being applied in classroom. In learning process, the teacher was required to apply the method well and she had to be able to encourage the students to be more active in learning process. To observe the students activities in group, there were several indicators the writer used. Those indicators are encouraging, checking for understanding, sharing ideas and information, and correcting. The result of observation of the students’ activities can be seen in the table below:

Table 4.3




16	51.61	Sharing Ideas and Information
18	58.06	Correcting






After applying the STAD method, the writer and the teacher together analyzed the result of students’ writing and students’ activities. Based on the observation result, there were many students who didn’t show their activeness in the learning process. There were also many things that should be considered in order to improve the quality of teaching and learning process. The writer and the teacher agreed to continue the treatment to the next cycle to improve the students’ ability in writing recount text.


4.1.3 The Implementation of Action in Cycle II











In this cycle, the teacher tried to improve her quality of teaching by reducing the weaknesses in the cycle 1. She tried to pay more attention to the students who got lower scores and the students who were passive in teaching and learning process.  
In cycle 2, the teacher continued her explanation about simple past tense, because almost 50% students were still in mastering simple past tense. The teacher also provided the students with more vocabularies and explained about the sentence structures. After explaining the material, the teacher then grouped the students. Each group was required to compose a recount text. The teacher’s way of deviding the students was same with what she did in cycle 1. 
After applying the STAD method, the teacher then evaluated the students’ ability in writing Recount text by using a test that have to be done individually. The result of the test in cycle 2 can be seen below.

Tabel 4.4






















30	96.77	Sharing Ideas and Information
28	90.32	Correcting






There was a significant improvement of the students’ ability in writing recount text. It could be seen in the description of the students’ writing result above. There were 27 students or 87.10 % had passed the passing grade 75, and 4 students or 12.90 % did not pass the passing grade. 





In this part, the writer tries to presents the evaluation of the implementation of Student Teams - Achievement Divisions (STAD) in each cycle. 
In this research, the students were asked to compose a recount text individually based on the topic given. The writer then analyzed the text that was produced by the students. The text analysis, of course, has been an integral part in assessing a written text. Through text analysis, the writer got the data about the quality of the text producd by the students. It is referred to McKay (2006: 110) who stated that:




In the process of implementing the STAD method, the writer and the teacher found a problem which influenced the students’ activities in groups. There were couples of students who still did not show their activeness when working in groups. It caused some groups rejected them to be the member of their groups. The teacher tried to explain to the students that the role of members of each group is to encourage each other and to motivate their friends to be active in group activities. In this case, the teacher played her role as the facilitator who intervene and assist in the problem solving. It is referred to Cohen (in Kessler, 1992: 169) who revealed that facilitators are giving feedback, redirecting the groups with questions, encouraging the group to solve its own problems, extending activity, encouraging thinking, managing conflict, observing students and supply resources.   





In this part, the writer presents the result of students’ writing result and the students’ activities / interaction in learning process of each cycles. 


4.2.1 The Problems the Students Face when They Are Writing

This study is intended to solve the students’ problems when they are writing a text. Through the implementation of the method (STAD), the students are expected to be able to compose any kind of genre texts. 
In fact, there were several students who still have problems in writing such as wrong diction / lack of vocabulary items and grammar. The students also found difficult to create coherence. From the first cycle to the second cycle, the writer viewed that these two problems have been the major problems the students faced. These problems have influenced the students’ self confidence. Realized that they can’t produce a good written text because of those problems, they were not confidence to practice writing. The writer assumed that the students’ problem in writing is mainly caused by their unfamiliar activity in writing. In their minds, writing is such a very difficult skill to master and they do not even want to learn it.
Besides those writing problems, the writer also found the problems which significantly influence the teaching and learning process. The students are less attention to the teacher’s explanation. It directly influenced their interaction in classroom activity, whereas the interaction is an integral part which significantly affects the succesful of teaching and learning process. 
To solve those problems, the writer and the teacher tried to apply the STAD method effectively. This method is assumed as a good alternative method which can help the students fix the problems they faced. In STAD, the students are required to work with their friends to fix the problem together. This activity has been proven to increase or improve the students’ self-confidence, including the lower one because in this activity each student has their own role to play. Through this method application, the students can enhance their learning and their problem-solving skill.
Why do students need to improve their problem-solving skill? The students often face problems in the teaching and learning process. The problems can be simple and complex. The problems that the students face are naturally exist and it is a part of learning. In this study, the students are required to be able to solve their problems which exist in the learning process. By guidance from teacher, they are expected to solve it quickly and effectively. 


4.2.2 The Implementation of STAD (Student Teams – Achievement Division) 

When applying the STAD method, the writer saw that the teacher tried to do her best to apply the method well. She followed the procedures of STAD better than the method she used before. In STAD, the most important factor is the team work. One of the benefits of teaching by using STAD is that the teacher and the students are able to communicate each other in teaching and learning process. The students also can communicate with their friend. 
In the application process, the teacher and the writer together observed by walking around to monitor the discussion and the progress of learning. It was done to ensure that the students use their time wisely and to ensure that each member of the groups participated or active in the discussion session. The team setting was done to help the students achieve their higher score.
In monitoring the students’ activities in groups, the teacher asked the students about their work. The teacher tried to stimulate the students, especially the quite students, to be brave in participating or interacting by asking direct questions. It is referred to Philpott (2009: 4) who stated that the teacher can give the quite students less tokens but make sure that there are secure, signposted, opportunities for them to use it. Use directed questioning as an entry route into the discussion and give praise to the students as often as possible. He, then, exposed that the students’ understanding of a topic will only improve if teacher challenges the students to think about and ask questions of the given topic. 
In teaching writing through STAD, the teacher gave more chances to students to practice writing as often as possible. Before giving writing assignment to students, the teacher taught the material based on the lesson plan that had been prepared before teaching process and ensured the students that they have understood the material. The students showed their improvement in every cycle. It can be seen on their final score and the improvement of the observation result of their activities that will be described in the next part.
Prepare the lesson and planning considerations are required in teaching. Philpott (2009: 19) exposed the importance of preparing and planning before teaching. He stated that:
The teacher must be aware of the potential strengths and limitations of the students within the lesson. Furthermore the teacher needs to be clear of the learning objectives of the lesson and how these can be achieved by all the students. Additionally, the teacher needs an arsenal of techniques to encourage active participation of all students.

Based on Philpott’s suggestions above, the writer assumed that the teacher can help the students achieve their potential skill if there is a well-prepared teaching. 
In planning the lesson, the teacher and the writer discussed it intensively and made organization of lesson. The organization of lesson is referred to Feez’s (in Hyland: 2003: 80) model of organization as follows:

Table 4.6
The Organization of Lesson
No	Aspects	Description 
1. 	Having a clear purpose	Know why you are giving the lesson – what it is leading to. It is often helpful if students know this too.
2.	Selecting syllabus elements	The syllabus outline provides the basis of what is chosen. It is important that each lesson follows the last so learners experience a sense of progression through the syllabus.
3.	Fitting activities to available time	Anticipate how long each activity will take and match activities to the time available. Appropriate pacing and variation of activities is vital. Open-ended activities (pair work, discussions of texts, feedback sessions) always take longer that expected.
4.	Giving the lesson a clear structure	Each lesson needs an introduction to activate prior learning, linking it with previous lessons and stating objectives. Each activity is intriduced to ensure students know what is expected of them and transitions are clearly signaled and organized. Having a variety of activites helps maintain students’ interest and energy. Closure is achieved through a review of what has been done, the purpose that has been achieved, or a link with the lesson.





4.2.2	The Comparative Result of Students’ Writing Result and the Students’ Activities 

After the application of STAD in cycle 1 and cycle 2, the writer than compare the result of the students’ writing result and the students’ activities in learning process.
In assessing the students’ skill in writing, the writer and the teacher gave test to students. The test was about composing a recount text based on the topic given. In pre-test, the students were required to compose a short recount text of their happiest memorable experience. In the first test (the test measured the students’ writing skill in cycle 1), the students have to compose a short recount text of their experience when celebrating the Independence Day. In the second test (the test measured the students’ writing skill in cycle 2), the students were required to compose a short recount text of their bad memorable experience.





             Figure 1
The Comparative Result of Students’ Writing 
                in Cycle 1 and Cycle 2

There was a significant improvement of students’ result in cycle 1 and cycle 2. In the figure 1 above, there was an increasement about 35.48 %. From the figure 1 above, it could be seen that 48.39 % of students who passed the passing grade in cycle 1 and in cycle 2, 87.10 % of students passed the pasing grade. It showed that the students’ ability in writing recount text has improved. 
There was also a significant improvement in students’ activities in teaching process. The students’ activity in this case is the interaction activities in groups. There were four aspects that the writer observed when the students were working in groups. Those aspects are encouraging, checking for understanding, sharing ideas and information, and correcting. 

In encouraging aspect, the writer observed the students’ ability in encoraging their friends or the member of the group to interact or participate in the group activities. Several students have their own attractive words to encourage and motivate their friends, but some students didn’t show their concern to others. In checking for understanding aspect, the writer observed the students’ understanding of the topic they learned. In group activities, the teacher came to ask the students and the writer observed whether the students answered the questions well or not. In sharing ideas and information aspect, the writer observed the students’ ability in interacting with the member of the group, sharing ideas and helping each others. In correcting aspect, the writer observed the students’ ability in correcting their friends’ work. There were several smart students who helped their friend in finishing the task, but there are also couples of smart students who didn’t care about their friend. But, the teacher often reminds the students and encourages the students to help each other.








The Comparative Observation Result of Students’ Activities 

From this figure, there was a slight improvement of the students’ activities when the STAD method was being applied. If in cycle 1 only 45.16 % students who were active in teaching process, in cycle 2 there were 90.32 % students who were active. 
Before the teacher implemented the STAD, the students didn’t show their significant interaction in the teaching and learning process. Even, they were not interested much in learning English because the teacher didn’t encourage them to be more active in teaching process. After the implemention of STAD, the students are seemed interested in the learning process because the teacher always provides extra rewards for students. So, the students are well motivated to be active in the process of teaching and learning. 
In this research, the teacher has succesfully to create such teaching exchange / teacher – students talk in the teaching and learning process in the classroom. Through the implementation of Student Teams – Achievement Divisions (STAD), the teacher can show the teaching exchange which has been exposed by Van Lier (in Candlin and Mercer, 2001: 94) in his research as follow:
1)	The teacher asks a question to which the teacher already knows the answer.
2)	The teacher wishes to see if the learner has some particular piece of knowledge and can display this knowledge.
3)	The learner responds effectively and efficiently, but also elliptically, using just one word.
















The writer concluded several things regarding to the result of the study. 
1)	Before using STAD in teaching, the teacher only used conventional method which did not attract the students to learn. There were many problems that are faced by the students related to their writing ability. Those problems were lack of vocabularies, they can not construct sentence order well. In the team work setting, many students were passive. They even did not give their idea to help the member of the group who are finishing the assignment. Their lack of practice writing also affects their skill in writing. 
2)	By applying STAD method, the teacher helped the students to improve their writing skill, especially writing Recount text. At the end of the cycle, the students showed their improvement, where 87.10 %  passed the passing grade. The improvement was not only the students’ achievement in writing, but in their activites, in this case the interaction. The STAD method also can enhance the students’ motivation in writing.




Based on the conclusion above, the writer then proposed some suggestions for teachers and students who are actively involved in learning process. For the teacher, the writer suggested to use STAD (Student Teams – Achievement Divisions) to improve the quality of teaching. The teacher has to pay attention to the students’ activities in group because it has been the most crucial thing in STAD (Student Teams – Achievement Division). The teacher also has to be able to encourage the students to participate in the process of teaching and learning by asking their ideas and thoughts about the material that is being learned.
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